CBU INTERNATIONAL CONFERENCE ON INNOVATIONS IN SCIENCE AND EDUCATION 2020 (SOCIAL SCIENCES)
MARCH 18-20, 2020, PRAGUE, CZECH REPUBLIC WWW.CBUIC.CZ

THE EMOTIONAL-MOTIVATIONAL COMPONENT OF SCHOOL READINESS
OF BEGINNING PUPILS

Radka Telekova®, Tatiana Marcinekova?

Abstract: A child's wish to become a pupil is one of the important identifiers of his / her school readiness. Its assessment at
the beginning of schooling provides a picture of the child's initial ability at the beginning of the first year of study in primary
school. The focus of this article is the motivational component of school readiness, which has an impact on the individual form
of adaptation of beginning pupils. The subject of the research was to find out the presence of individual motives in the structure
of the emotional-motivational component of school readiness of children at the beginning of school attendance. The defined
component consists of social, cognitive and moral motives, which are interconnected. We were used a questionnaire with ten
items in the research activity. The respondents were pupils of the first year of study in selected elementary schools. The results
showed that the social, cognitive and moral motive were presented within the emotional-motivational component of school
readiness. Overall, there were positive answers to the three motives, which showed a high level of motivation in the research
sample. The level of the emotional-motivational component of becoming a pupil is one of the elements ensuring the successful
adaptation of the pupil at the beginning of school life. Strengthening the incentive to become a pupil, deepening the desire to
learn new things and shaping social skills for existence in the classroom are seen as a tool for developing the motivational
sphere of school readiness.
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Introduction

The entry of children into the first year of elementary school is a challenging period, which requires a
number of questions to be addressed in both theoretical and practical sides. One of them is the issue of
the child's readiness to successfully enter to the new school environment. The point is that the quality
of school start-up affects the success of the pupil's entire school career and the development of his / her
personality (Bezrukich and Jefimovova, 2000; Vilchinskaya, 2000; Griebel and Niesel, 2000; 2001;
Fabian and Dunlop, 2007; Matthews, 2008; Fabian, 2012). The countenance of this issue is underlined
by the fact that the number of children who fail at the beginning of schooling is increasing. Adaptation
difficulties are discovered, the failure of which may result in childrens’ academic failure and later failure
to meet their personal goals (Marko,1971;Vagnerova, 1997; Kovalevova and Tarasenko, 2001;Burvyté,
S. 2011). In this context, it is necessary to address the issue of successful entry of a child to school
comprehensively to involve all participating - teachers in kindergartens, in the first years of primary
schools, psychologists, sociologists, but also experts in the field of legislation, and of course the parents
of the children. In our article we want to focus on the issue of school readiness of children from the
perspective of innovative selected approaches to the definition of the school readiness criteria of future
schoolchildren.

Innovations in the criteria of school readiness

The time needed to adapt the child to the significant changes associated with the start of schooling is
individual and is also related to his or her school readiness. This represents the result of mental,
emotional, social, physical readiness to receive, process and use the impulses of the school's educational
environment and beyond. The requirements for the child's school readiness vary depending on changing
societal conditions, society's expectations in relation to the quality of the individual, as well as current
trends in education determined by the philosophy of the school, but mainly the latest research in
pedagogy, psychology, sociology, neuropedagogy but also the economy.

There are several concretizations of its content in the literature. Borbélyova (2014) refers to selected
authors (Geréb,1976; Adam, 2000;Valachova, 2009; In: Borbélyova, D. 2014). Halle et al. (2012)
accentuates the multidimensionality of school readiness and based on theoretical and research
conclusions of selected authors, they describe five development domains related to pre-school
preparation: the physical state and development, socio-emotional development, approaches to education,
language development, cognitive and general knowledge. Slezdkovd and Borbélyova (2013)
characterize the individual components of school readiness according to Babajevova (1990, In:
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Slezakova and Borbélyova, 2013). The author defines the dynamic unity of four of its components:
emotional-motivational, content-meaning, operational-activity and control-regulatory. These
components are defined as a set of interdependent dimensions of school readiness. The starting point for
their definition is the new position of the child in society, which he gains by adopting a new socially
obligatory role of a scholar.

Structure of emotional-motivational component of school readiness

In our contribution we want to draw attention to the emotional-motivational component of the child's
school readiness, which is concretized mainly by the child's social, cognitive and moral motive. In this
context, we understand the motive as an incentive to encourage individual behavior. Cognition and
orientation in the individual motives of the child becomes the starting point for the development of
motivational dispositions that influence the school success, performance and development of pupils'
personality.

Before entering the first year of primary school, the child has certain ideas about the school. Child’s
ideas become the starting point for forming an image of the future role of the pupil, which implies
building a relationship with the school. Of course, in the pre-school period these ideas have a symbolic
character. The positive expectation of the school is concretized by the contrasting perception of the role
of the pupil and the previous role of the kindergarten child. Slezakova (2009, ) talks about the personality
qualities and characteristics of a pre-school child, who are mainly related to “shaping an adequate picture
of I-future scholar” and contributing to the success of adaptation to primary school.

A child who is ready for learning at school is looking forward to school, ready to take a hew position in
society that will allow him to enter the adult world (social learning motive). The social motive is in the
structure of Babajevova (1990, In: Slezakova and Tirpakova 2006) expressed by the child's desire to
become a pupil. At the same time, he has a need to get to know a new preschool way of life and
kindergarten no longer satisfies him. The combination of both needs determines the emergence of a new
nature of the child's relations with the outside world, which Bozovi¢ (1968) called the "internal position
of the pupil”. The internal position of the pupil is created at the interface between pre-school and a
younger school age. It is characterized by a child's relationship to school, to learning tasks, to the teacher,
and to school standards and rules. The future learning activity is perceived by the child as socially
recognized (representing a new adult picture of life). In connection with this, his self-awareness,
motivational sphere and forms of behavior are changing. Elkonin (1988) divided the formation of the
inner position of the pupil into three levels:

1. A child who reaches the first level shows a positive attitude to school but is unaware of the content
of the learning activity (he wants to go to school, but still maintain a pre-school way of life). The
school associates with school attributes, e.g. backpack school supplies. He is not aware of school
forms of teaching and school rules, the new nature of relationships with teachers and classmates.
His “real self” does not differ from the “ideal self” (the child does not know how to correlate his /
her real achievement).

2. The second level is characterized by the child's orientation to the essential aspects of school life. At
this level, social rather than learning aspects are preferred. The child's "social self" is beginning to
form (the child is aware of its new status, which implies a different position among other people).
He begins to understand that he is expected to perform for which he will be assessed and accepted
by others (classmates, parents and other adults).

3. The child who reaches the highest - third level shows interest in the social and teaching aspects of
school life, with cognitive motives dominating.

At the beginning of school, there are children in the first two levels. In most cases, the last level will be

reached in the second year of primary school (Polivanova, 2009).

Children who have an adequate level of inner position of the pupil and are able to adapt to the new
school conditions without any difficulty, are able to meet the teacher's requirements, respect the set
rules, find a suitable position among schoolmates and gradually identify with the scholar's role. This
means that the child is able to take the position of the subject of the learning activity.

A pupil at the beginning of school wants to learn and know a lot. In the context of the presented structure
of school readiness, the need for something new to learn is the essence of the cognitive motive of the
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emotional-motivational component. Working with the oldest age group in kindergarten presupposes the
development of cognitive interests and curiosity of the child, motivation to acquire new knowledge and
to learn, the school as a whole. (Slezakova, 2012) Kasa¢ova and Cabanova (2011) rank motivational
assumptions as part of socio-affective assumptions on indicators of school readiness diagnosed at the
beginning of schooling. Their content is related to the pupil's interest in learning, school activities,
adequate enjoyment of joy and responsibility, by shaping the will characteristics to achieve school
success.

The specifics of the motivation of future pupil include fulfilling the desire to be a good pupil. The
fulfillment of the expectations of adults in the family and school environment becomes a prerequisite.
The content refers to Babajevova (1990, In: Slezakova and Tirpakova 2006) as a moral motive of the
emotional-motivational component of school readiness. We see importance in the individual experience
of the feeling of success, which is the formed self-image in learning. The family acts as a tool to support
the education of children and their motivation to learn, which is concretized by a suitable learning
environment at home, by a clear expression of expectations, by providing opportunities, conditions and
resources for their own education (Boethel, 2004).

The starting point for the support of pupils' motivation at the beginning of their schooling is the
satisfaction of their basic needs, which also determines the success of adaptation to new conditions.
Franclova (2013) emphasizes in particular the need for safety, which allows for a quiet focus on
schoolwork. Successful transition to primary school requires pupils to feel fearless, relaxed and
comfortable. The feeling of security has an impact on adapting to the new conditions at the beginning
of school (Astbury, 2009). The level of motivation and school success is also influenced by the social
needs that are present in the relationships between the actors in the educational process, the social
climate and in the process of socializing the beginning pupil. One of the changes at the beginning of
school attendance is an objective assessment of performance according to set criteria. The adaptation
period also covers performance needs, building an optimum attitude to performance and its evaluation.
The curiosity of children stimulates the satisfaction of cognitive needs, which are specifically focused
on reading, writing and counting in the 1st year. For pupils, they become the starting point for raising
the cognitive level, with an emphasis on the meaningful learning in everyday life.

Data and Methodology

The research part is focused on individual motives, which are the essence of the emotional-motivational
component of school readiness. The subject of our research interest is the social, cognitive and moral
motive that condition the school motivation and consequently the success of the pupil's adaptation. The
main aim of the presented study was to determine the presence of individual motives within the
emotional-motivational component of school readiness. For the purposes of the research, a research
problem was formulated, which is concretized by the research question: What is the individual presence
of individual motives in the structure of the emotional-motivational component of school readiness
among beginning pupils?

The method of data collection was a questionnaire with ten items focused on social, cognitive and moral
motives. The questionnaire belongs to the frequent research methods. This research tool makes it
possible to obtain data from many respondents. Respondents express their own opinion, attitude to
individual items, which generally affects validity and reliability (Gavora, P. 2012). The questionnaire
was filled in by pupils of the 1st year who answered the questions by choosing from three variants of
the answer. Due to the age group of children, the questions and answers were also read to everyone. The
answers of each student, the respondent was recorded in writing. A positive answer means consent, a
positive attitude within school motivation. The opposite is a negative answer. The options "l don't know,
how-when, sometimes™ represent a neutral answer. The items were gradually read to the pupils in a
group interview and their answers individually recorded in writing. The questionnaire was specifically
designed for the needs of this study and complied with the characteristics of the beginning pupils. For
the purposes of the research, the selection of the research sample was made through the available
selection and its intention was to determine the group according to the set criteria - age, education. The
research sample consisted of 77 first-year pupils in selected elementary schools in the Slovak Republic
(in the Nitra region, in the district of Topol'Cany). The research study was carried out at the beginning
of the second half of the school year.
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The course and duration of a pupil's adaptation at the beginning of school attendance is conditioned by
the level of school readiness. Assessing the emotional-motivational component of school readiness is
important not only before and at the beginning of schooling, but also later. School motivation is related
to the course of adaptation and the occurrence of adaptation difficulties, which individually involves a
longer period. The problems of a child's adaptation to school are related to school motivation, which
affects school success and further school education. Based on research findings, T. Slezdkova (2006)
reports a longer duration of adaptation and the occurrence of adaptation difficulties for insufficiently
prepared children.

The obtained data were processed according to their focus on individual motives of the emotional-
motivational component. Based on the number of responses, the arithmetic mean of the positive, neutral
and negative responses within the social, cognitive and moral motive was determined. The
representation of the representative value obtained is expressed by means of a graph for each motive of
the emotional-motivational component. The results obtained include a brief description of the most
relevant findings relating to the individual motives, based on the answers to the related questions.

Results

The items for determining the level of social motive related to the relationship to school and social
relationships in the classroom are based on the characteristics of the role of the pupil and classmate. We
asked pupils: Do you happily go to school? One of the items from the questionnaire was: Do you have
friends among your classmates?

Pupils also expressed their attitude to the situation that they do not have to go to school tomorrow.

Figure 1: The social motive of the emotional-motivational component of school readiness
80
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Source: Authors

Figure 1 shows that an average of 44 pupils responded positively to school motivation. The relationship
to school forms the perspective of a child in a new role. Knowing the individual reasons for experiencing
joy becomes an instrument of motivation. The answers show that up to 56 pupils are happy to go to
school and enjoy it at school. At the start of schooling, the child must be prepared for the existence and
establishment of new contacts that result from the role of a classmate. On average, 18 responses
represented a neutral choice, most frequently present in the question of classmates' friends, in the
specification of “yes, but only someone”, with the spontaneous appointment of a 1-5-member friend
group. Pupils have created an acceptable position among classmates, they are part of the class team.
Negative answers were chosen by an average of 15 pupils, with no answer “no, I have no friends in
class”. In the close-up situation, "if all pupils do not have to go to school tomorrow", 29 pupils would
choose to stay at home, but 31 positive answers mean dominating the choice of attending school.

The cognitive motive was concretized in the items focused on learning, reasons for joy at school, home
preparation, attitudes to acquiring new curriculum and subject matter. We asked pupils what they enjoy
most at school and what is their favorite subject. We found out if they enjoyed new learning. The
cognitive motive includes home preparation of beginning pupils. We asked pupils: Do you do homework
every day and prepare for school regularly?

Figure 2 shows that an average of 46 pupils chose positive answers to the questions. The least of these
were in the answer “when we learn”, as the question “What makes you happy at school?”” Was chosen
by pupils, especially in the school or in a circle. Pupils perceive learning as a contrasting activity to the
previous games that dominated Kkindergarten. Understanding the content of teaching activities
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contributes to shaping the internal position of the pupil at school. A nearly complete research sample of
pupils has their favourite teaching subject, which they could subsequently name individually. Its
existence is the starting point for individualization in the classroom in the process according to the
pupils’ interests. On average, 17 pupils responded neutrally. In the negative answers, on average 14
pupils commented mainly on unpopular homework and preparation for school, the desire to dominate
the game over learning at school. Although pupils want to go to school, they would retain a pre-school
way in individual activities involving the absence of homework.

Figure 2: The cognitive motive of the emotional-motivational component of school readiness
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The range of questions for assessing the moral motive was focused on pupil sharing of the school with
parents, awareness of positive feedback from parents or grandparents, adherence to pupil rules. In the
questionnaire, we found out whether the pupils talk to their parents about the school and follow the rules
of the pupils at school. We also asked the pupils: Do your parents or grandparents praise you and support
you in your learning?

Figure 3: The moral motive of the emotional-motivational component of school readiness
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The average number of first-year responses in Figure 3 reflects the dominance of positive responses,
which were recorded in an average of 46 pupils. The start of school education brings new responsibilities
that require the necessary interpretation by parents and teachers. The child should be prepared that at
school he will not always only succeed and that there will be more difficult and less pleasant situations.
Managing stressful situations requires the pupil's own efforts and adequate adult support. When asked
about adult assessment, up to 61 pupils stated that parents or grandparents praise and support learning.
In addition, 30 pupils opted for a neutral “neither no” option and almost the same number responded
neutrally to adherence to school rules like the “sometimes, than ever” option. On average, 22 pupils
answered neutrally to the questions. On average, 9 pupils opted for negative options, expressing total
disagreement with the question. Pupil statements show that 12 pupils do not tell parents about school at
all, 8 pupils are not praised by parents at all and the same number of pupils admit absolutely non-
compliance with scholar rules. A lack of respect for school rules can cause difficulties in learning for a
pupil and hinder the process of identifying with the role of a scholar.

Discussion

Comparing the number of average responses of individual motives confirmed their presence in the
structure of the emotional-motivational component of school readiness in beginning pupils. The social,
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cognitive and moral motive is equally represented after the first semester of pupils schooling. In the
structure of the defined component of school readiness, they are interrelated and conditional. Confirming
their presence in the first year allows the teacher to create suitable conditions for each child. We consider
the representative values determined for the given answers to be comparable. At the same time, the
dominance of positive responses to the three motives shows a high level of an emotional-motivational
component of school readiness in the research sample of 1st year pupils. Individual motives are shaped
at the optimum level for pupils and show their efforts to successfully carry out teaching activities and
school requirements. In terms of the internal position of the pupil at school, the second level is mainly
represented, although an individual assessment reveals the presence of the first level in some pupils from
the research sample. The main objective of the presented study was fulfilled; the implementation of the
questionnaire and the interpretation of research data revealed the presence of individual motives in the
structure of the emotional-motivational component of school readiness.

Conclusion

The start of school attendance is accompanied by many changes that place specific requirements on the
child, family, preschool and school environment. Kindergarten encourages the child's desire to become
a pupil through artificial or spontaneous situations. Everyday family experience is a tool for developing
the child's motivational sphere, the level of which is part of individual school readiness. At the beginning
of school attendance, it is considered a “starting readiness”, which has an impact on the pupil's
adaptation, school success and further development of his / her personality. The traditional
understanding of school readiness is different from the current one, which we present in this paper. Our
aim was to emphasize the importance of the emotional-motivational component of school readiness,
which determines the level of school motivation of new pupils. The research study draws attention to
the social, cognitive and moral motive of the selected component. As it turned out, the individual
motives are present in the structure of the emotional-motivational component of the school readiness of
the first year pupils. The development of the motivational sphere must not be neglected, because, as part
of the formed personality qualities, it depends on adapting to new conditions at the beginning of
schooling.
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